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The Porterville College Mission and Values

Our Mission

With students as our focus, Porterville College provides our local and diverse communities quality education that
promotes intellectual curiosity, personal growth, and lifelong learning, while preparing students for career and
academic success.

In support of our values and philosophy, Porterville College will:

e Provide quality academic programs to all students who are capable of benefiting from community college
instruction.

e Provide comprehensive support services to help students achieve their personal, career and academic
potential.

e Prepare students for transfer and success at four-year institutions.

e Provide courses and training to prepare students for employment or to enhance skills within their current
careers.

e Provide developmental education to students who need to enhance their knowledge and understanding of
basic skills.

e Recognize student achievement through awarding degrees, certificates, grants, and scholarships.

Our Values

Porterville College's core values define the character of the institution and are active ingredients in all that the
College does. Through our commitment to these values the College can better serve and be more responsive to its
students, staff, and community:

e Collaboration - working together to encourage input and dialogue in a collegial and cooperative manner.

e Respect - treating each other with respect, trust, and dignity.

e Innovation - nurturing and supporting exploration of new ideas, programs, and services to enhance our service
to the community.

e Accountability - continuously assessing where we are as a College and to assume responsibility for all that we
do.

e Equity - reducing achievement gaps between demographic groups.

e Participation - fostering and encouraging the involvement of staff and students in campus activities and the
various aspects of the College decision-making process.

Our Philosophy

In support of our mission and values, Porterville College will base its decisions and actions upon the following
beliefs:

e All students at Porterville College will be treated with respect and dignity regardless of who they are or the
goals they have established for themselves.

e The College staff will provide the best service possible to its students in order for them to meet their individual
academic or vocational goals.

e The College will encourage innovation, creativity, and new ideas and will support professional development
opportunities.
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e As an integral part of the community, the College will develop and enhance partnerships with schools,
colleges, universities, businesses and community-based organizations to respond to the educational,
workforce, and economic development needs of the region.

e As an integral part of the Kern Community College District, the College will participate in and be actively
involved with all district-wide committees and governance structures.

Purpose of Program Review

Program review at Porterville College is the process by which we self-reflect, review the progress we have made in
recent years on existing goals and plans, examine data relevant to our programs, and plan for continuous improvement.
We do it so that in each of our programs, we can seek to maximize the chances for students to succeed, which is after
all, the ultimate mission of the college as reflected above.

Who Completes a Program Review?

Every area and function at the college should be reflected in a program review. By way of organization, instructional
program reviews are conducted by division. Some divisions choose to divide their program reviews into pieces by
subject, but the document that is submitted should be one compiled document.

For non-instructional areas, program reviews are conducted according to the person to whom they report. The same
three-year cycle applies, with programs reporting to the VP of Instruction, Student Services, or Finance and
Administrative Services rotating. Also included are those areas that report directly to the president.

The Program Review Cycle

Each program is on a cycle, completing a program review every three years. The work of gathering data for the
document, collecting input, and completing it should mostly take place in the fall term, with program reviews due on
February 1% of the spring term.

In addition, each year, an annual update is completed for each program. This document is required regardless of
whether the program is under review that particular year. The update form is simpler, and includes questions asking
about changes since the most recent program review in student learning/service area outcomes, program goals, and
resource allocation. Regardless of changes, the form also includes the annual budget request for the program. These
documents should be completed even if the budget is categorical and not determined by the college.
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How Program Reviews are Used in Planning and Resource Allocation

Program review is the grassroots basis of the Porterville College planning and resource allocation process. The chart
below provides a visual outline of the process. Here, we describe how it works for programs.

Most of the work for program review should be done in the fall term of the year in which it is due. The data are typically
available from the KCCD Office of Institutional Research in August. The final document is due to the Strategic Planning
Committee by February 1%,

It is important to note that while one person may coordinate input, program review should be a collaborative effort by
all of the faculty and staff of a program. Everyone should be involved.

Strategic Planning Committee goes over each program review document in great detail and provides guidance to the
program using a rubric that is available online. The rubric identifies what the expectations of the college are for each
section of the program review. When the committee meets, a lead person involved in the creation of the document is
typically invited to the discussion so that they can hear directly from the committee. When all requested corrections are
made, the program review is forwarded on to College Council for approval. Once approved at College Council, the
document is posted on the web on the Program Review page.

Once completed and approved, program reviews do not just wait on a shelf until the next cycle. As a first step, your
program should be using it as a planning guide for your next three years, including addressing each of the goals you set
in your review. In addition, these documents drive our planning process. The primary groups that use them include
Budget Committee, Enrollment Management Committee, Strategic Planning, and Grant Oversight. Budget Committee
uses the staffing, budget, and other resource requests in program reviews to prioritize needs at the college and establish
the college’s annual budget. When Academic Senate and other groups receive faculty and other staffing requests each
year, they expect these requests to be outlined and justified in each area’s program review. Enrollment Management
must be aware of planning needs, possible curriculum changes, etc. Strategic Planning, in addition to overseeing the
program review process, manages strategic planning for the college and uses program review to understand program-
specific and college-wide needs.

The documents are used by other committees as well, including Curriculum, which approves new programs and changes
to existing programs and courses, Information Technology committee, which plans for technology needs across campus,
Facilities Planning, Distance Education, and Safety/Security Committees use the documents in their planning efforts. All
of these planning committees provide recommendations to the college president regarding the short and long-term
planning and resource allocation needs of the college.

Program reviews are also used in longer-term planning efforts. Strategic Planning Committee considers these
documents in its development of the college’s strategic plan. The Educational Master Plan is the document that is used
for long-term planning of the college, including program development and space needs. The most recent program
reviews for each area are used in the compilation of that document. That Educational Master Plan is then used to
develop the Facilities Master Plan for the long-term facilities and space needs of the college.

Additionally, program reviews are key to other key periodic planning documents, including the Information Technology
Plan, the Staff Development Plan, and the Distance Education Plan, all of which must take into account the needs of
each program. In short, while all of the college’s planning efforts require substantial input and dialogue from the entire
college and community, the first building block of all of them is program review.
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PROGRAM REVIEW PROCESS
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The Role of Program Review in Accreditation

Of course, we don’t do program review because accreditation requires it. But, our ACCJC standards document the
reasoning behind the process described above. Standard I.B.5 reads as follows:

The institution assesses accomplishment of its mission through program review and evaluation of goals and
objectives, student learning outcomes, and student achievement. Quantitative and qualitative data are
disaggregated for analysis by program type and mode of delivery.

So, program review is the grassroots basis of the entire college planning process, the manner by which the college
mission and the mission of each program is evaluated. The rest of standard |.B. makes this clear, showing that program
review is central to the planning and resource allocation process. As it concludes in standard 1.B.9:

The institution engages in continuous, broad based, systematic evaluation and planning. The institution
integrates program review, planning, and resource allocation into a process that leads to accomplishment of
its mission and improvement of institutional effectiveness and academic quality. Institutional planning
addresses short-and-long range needs for educational programs and services and for human, physical,
technology, and financial resources.

In brief, the college mission statement is the foundation for what the college wishes to be and program review is the
means by which we evaluate how well we are meeting that mission and the mission of each program to which the
college mission is linked, and how we determine how to allocate resources across the institution to meet that mission.

Where (on the Web) to Find Information on Program Review

To get started on your program review, you need documents. These can be found online on the college’s program
review page. There, you will find several important documents, starting with program review forms. These forms differ
slightly for instructional and non-instructional programs, mostly in the area of outcomes and assessment. Also on that
page, is the program review schedule, which shows where each program fits in the college’s 3-year cycle, and the rubric,
which provides documentation on the college’s expectations for the program review documents. Lastly, on the bottom
of the page, is the most recent completed program reviews for each area.

One thing you will not find on the college’s program review page is your data. This is because program review data are
compiled by the KCCD Office of Institutional Research and Reporting. On their page, you will find program review data
for each of the three colleges in the district. Instructional data is organized by subject, with college-wide data provided
for context. Course Book is a document that provides some data down to the course level for those programs that want
to delve into greater detail. Student services data are provided for most student services programs separately.

To get to the PC Program Review Page, go to the college web site, click ‘About,’ then ‘Research.” The program review
page is a part of the PC Institutional Research page.

To get to program review data on the KCCD IR Page, go to the KCCD web page, click on ‘About KCCD,’ then on
‘Institutional Research.” You can see the ‘Program Review Data’ page there.
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A Guide to the Steps of Program Review

The program review rubric is a valuable tool that outlines the expectations for how each section should be completed.
This is the document the Strategic Planning Committee uses to evaluate program reviews and assess whether they meet
the standards the college has established. The rubric is just one page and will help you avoid many of the pitfalls that
may occur.

The rubric corresponds to the sections of the program review forms. What follows below is a listing of the sections of
the forms and a guide as to how to best complete each section.

Mission Statement

The first part of the program review is the college mission statement and a place for the program mission statement.
The college statement is reviewed regularly by College Council and approved by the KCCD Board of Trustees. Of interest
here is the statement for each program.

In the rubric, the program mission statement meets requirements if it “accurately describes the program and is linked to
the college mission statement.” How does one write a statement that does this? Basically, by describing what your
program does and how that connects to the overall mission of the college. Each instructional program, for example,
might include information about the kinds of instruction and learning that takes place in their program. The college
mission statement discusses the college’s focus on developmental education, career and transfer preparation, and
support services. Some programs focus primarily on one of these, some on multiple or all of them. Your mission
statement need not specify every link, but it should be clear how the program furthers the college mission

For non-instructional programs, the same link should be made. No program exists for its own sake, but rather for that of
the students of the college and the community. If the mission statement is unclear, or if it seems as though the program
has strayed from the mission of the college, it may be rejected.

Student Learning/Service Area Outcomes

This is the section in which the instructional and non-instructional program review forms differ most, but even here, the
differences are fairly small. For both, the goal is to have a program of assessment that, according to our rubric, is
“ongoing, clear, and complete” and to have “decisions based on assessment results.”

Programs have some latitude as to how to express this in their program review documents. Some provide calendars and
schedules for when and how their programs are assessing each outcome. Programs vary tremendously, in size,
complexity, and the number of outcomes being assessed. So, your approach can vary. The bottom line is that each
must document that assessment is taking place on a regular basis, that the program is discussing those assessments, and
that decisions about the future of the program are being made based on the results of these assessments. These
decisions may be such things as changes in curriculum and pedagogy, refinement of the outcomes and methods of
assessment, and reallocation of resources to address gaps.

It is important to note that while refining the outcomes and methods of assessment is perfectly acceptable, a program
should not get caught in a loop of continual changes in the outcomes rather than addressing the needs of students.
Assessment methods may never be perfect, but we should focus on acting on the best information we have thus far
while simultaneously working to assess as accurately as possible.
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Another key issue here for instructional programs is that both course and program level outcomes should be addressed.
For many programs, there may be too many course-level outcomes to list them all and all assessment methods, but the
document should make clear that all course outcomes are being assessed regularly and that those assessments are
discussed and used. For program level outcomes, it is usually feasible to include a listing of all of them, along with
methods of assessment and how assessments change the way a program operates.

For non-instructional programs, we call our outcomes Service Area Outcomes (SAOs). These are whatever outcomes the
program uses to measure its effectiveness in serving its and the college’s mission in serving students. Most, though
perhaps not all, should be student-focused. For a program that serves students directly, such outcomes might assess
things such as the efficiency of their service, the number or percentage of students served, accuracy of services
provided, etc.

It is important to distinguish between the outcomes discussed in this section and the goals that will be listed later in the
document. While both should be specific and measurable, goals are things that the program wishes to accomplish in a
specified time period for a specific purpose, outcomes are things the program always wishes to accomplish to address
the college mission. Outcomes should only change as the program changes, the needs of students change, or better
methods of assessment are developed. Goals are likely to change with every program review cycle.

If you have questions about establishing or assessing your outcomes, contact your Outcomes Committee representative
on campus.

Program Analysis and Trends

In this section, the program evaluates itself and looks to address trends, data, and strengths and weaknesses. Within it,
there are four sub-sections: changes in program, data review, program strengths, and areas of improvement.

Changes in Program

What kinds of changes in program are noteworthy? In most cases, it will have been three years since your most recent
program review. So, things to include would be additions or deletions of curriculum, program growth or decline,
significant changes of personnel or policy, state or federal mandates that impact the program, new or reduced
resources, changes in how the program is organized and managed within the college, etc.

Any of these can impact the program and how it accomplishes its mission. In some cases, they may improve outcomes
and in others, they may put forth challenges. Either way, each change should be noted, along with how the program
itself is adapting to the change.

Data Review

Every program should review data that are relevant to the operation of the program and the completion of its mission.
A great deal of data are provided by the KCCD Office of Institutional Research and Reporting, but programs are not
limited to these data. You should use whatever suits the program’s purpose and mission.

For instructional programs, the KCCD research office provides data in a dashboard, which you can filter by subject.
Program review is conducted by division and most divisions include several subjects. The data for each should be
reviewed, analyzed, discussed by members of the program, and trends included in the program review document. What
we note below are a series of possible questions a program may ask as it reviews instructional data.

Demographics: One of the first items to review are demographics data. Five years of trend data are provided, including
data broken out by gender, ethnicity, and age. Do the program’s demographics differ from college-wide demographics?
If so, is that a natural result of the kinds of students who choose this discipline or an area of concern for which outreach
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or other efforts might be considered? Have the demographics of the program changed, and if so, will these changes
necessitate changes in curriculum, policies, or resource allocation?

As part of the demographics provided, KCCD research also includes information on the percentage of students
completing each type of student education plan and the percentage who are fully matriculated (have been assessed,
attended orientation, seen a counselor, and completed an education plan). Even if the program’s participants are above
the college average on these measures, they should consider whether students can be further encouraged to complete
these items.

Enrollment Data: Next, the data include information on enrollment and related trends for the program, including
waitlist and productivity data and information on faculty broken out by contract type. Questions to consider would
include whether the program is growing or declining, whether waitlists are preventing students from completing certain
classes, how program efficiency is changing, and whether the number of students in certain majors is in growth or
decline. Regarding faculty data, it is important to consider whether a program is over-reliant on adjunct and overload
teaching, and the extent to which adjunct faculty are available in the area. Later in the document, there are sections to
request additional staffing and this is the section of data that can most help you learn whether you have sufficient
justification to do so. Are recent or upcoming changes in the program likely to impact enrollment trends and faculty
needs?

All of these data are broken out by traditional teaching and distance education so you can see trends in each and how
they might impact your program’s needs. Be sure to take a look at both and note trends.

CTE programs should also consider data that measure how well the program is meeting the needs of the community.

Retention and Success Rates: The five years of data on course retention and success rates are also broken out by
traditional and distance education and you can see whether your course success rates are improving over time. There
has, at times, been a substantial gap between traditional and distance education success rates. This gap has narrowed
over time, but it is important to examine it for each program and determine whether your program needs to make
changes in curriculum and/or pedagogy to address any gaps.

The data provided here also include some demographic breakouts so you can see how your success rates compare for
each group. Because some of these groups are small, KCCD research combines the most recent five years’ of data so
that enough information can be provided to draw conclusions. Even with this practice, some groups are still very small
and data are provided in grey italics if the denominator is smaller than 30. In areas where the number is smaller than
10, data are suppressed. Caution should be used when interpreting data with small numbers.

Should your program see substantial differences in success rates among demographic groups, you should consider
whether changes in policy, curriculum, or strategy might help narrow these equity gaps. Substantial differences should
not be ignored or assumed to be natural.

When reviewing these data, one should usually compare each subject to itself over time. College-wide data are
provided for context, but programs differ naturally. Some may have good reason to have higher or lower success rates
and it is not helpful either to brag or worry about differences from the college average. It is almost always more useful
to compare the program’s rates to the same program a couple of years ago and note differences there.

Awards: The last section of instructional program review data is on the number of degrees and certificates awarded.
These data include all award types, associate degrees (both of art and science), associate degrees for transfer,
certificates of achievement, job skills certificates, and non-credit certificates of competency. This is another area where
you can examine trends over time to see whether the program is increasing or declining. You can also check the ratio
between the number of majors reported earlier in the document with the number of degrees awarded to see if there is
a barrier to student completion.
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You may notice that some awards have an asterisk next to them. These are awards that are not in the most recent
college catalog. They may or may not signal a problem, but it is worth checking out. An example of a legitimate reason
for an award like this would be a degree or certificate that is no longer offered, but for which some students still have
catalog rights. These are fine. However, it is also possible for awards to be mis-recorded when entered into our system.
These could include degrees entered that should be certificates or the entering of awards with the wrong name because
it is offered by one of the other colleges in the district, but not PC. You can check on these issues by contacting the
Admissions & Records Office. The Office of Institutional Research may also be able to help look into these.

Non-instructional areas should also complete the data review section. KCCD Institutional Research provides data for
most student services programs. These data vary by program, but typically include information on demographics of the
participants of programs, success rates of program participants, and awards data. These can be used, in a similar way as
instructional programs, to gauge how a program is doing over time. Are more or fewer of your program’s participants
meeting key indicators such as completing an education plan and being successful in their courses?

Programs should not rely only on these data for the data review section. You can ask Institutional Research for specific
data if something on which you would like to evaluate your program is not available in the KCCD sources. (Please allow
sufficient time for data requests). The Chancellor’s Office Data Mart also contains comparison data that you can use to
compare your program against those of other colleges. Your data needs should be determined by the needs and mission
of the program and should not be limited only to what is given to you.

In short, data review should be about asking yourselves how your program is doing in meeting its mission. What are the
trends over time? Are you improving? Are there gaps, especially equity gaps? What can you do to improve, even in
areas where you are doing well? What additional data might be needed?

Program Strengths

OK, now that you have reviewed your outcomes, a history of recent program changes, and your program data, it's time
to use this information to assess the strengths and weaknesses of your program. In our rubric, a program review that
meets requirements is one in which “Conclusions drawn are clear and evidence-based and reflect an in-depth discussion
within the program citing specific examples.”

First, discuss your strengths. The key here is that they should be evidence-based and specific. We sometimes see
documents that cite “our faculty and staff are highly dedicated” as a strength. This is hopefully true of all programs at
PC, and while it’s fine to say so, it doesn’t tell us much that is new and useful. Think more specifically. Which of the
people in your program have won awards or presented at conferences? What has your program done recently that is
noteworthy and beneficial to students? How have you furthered the program’s and the college’s mission in important
ways? This is the section where you promote your accomplishments.

Areas for Improvement

Just as you promote your strengths, you also need to communicate the things you could do to improve. This isn’t just a
section to ask for things (that comes later). It is a section to self-reflect. When you reviewed your student learning or
service area outcomes, what deficiencies were noted? Did the results suggest any areas where changes in curriculum,
pedagogy, policy, or practice should be made? When you reviewed your data, were there gaps in student success or
equity that could be addressed?

A way you can consider this is to start with the sentence, “The students served by our program would really benefit if...”
Beginning there, you can use this space to consider the opportunities available to you to improve your program, even if
you are already doing very well. Be sure to discuss this section thoroughly with everyone in your program and be
specific about the things you believe can be improved.

Adopted fall 2019 Program Review Handbook Page 11 of 14


https://datamart.cccco.edu/datamart.aspx

Goals

So, now that you have evaluated your program and honestly assessed your strengths and weaknesses, it’s time to set
some goals. No, that doesn’t mean ask for things (still coming later). This is where you use what you have learned
about what you’re doing well and what you’d like to do better to set some specific, measurable goals that you will try to
accomplish between now and your next program review (in another three years).

According to our rubric, this section meets requirements if “Goals are clearly related to the mission of the program and
of the college. Goals are clearly stated, a time frame is provided, and assignment of responsibility is evident. Goals are
linked to concerns identified in previous sections.”

To assist with ensuring that you address all of these requirements, the forms include a table for each goal. That table
asks that you list the goal, provide an anticipated completion date, needed resources, the person(s) responsible, and any
possible obstacles to completion. If you think these through and identify each, your goals section is likely to meet
requirements.

This section also asks you to identify the part(s) of the college mission statement (which you can find on the first page of
the program review form) that the goal addresses. This gives you a chance to reflect on how your goal impacts the
mission of the college. While it might be nice, for example, to redecorate faculty offices, it might be hard to argue the
importance of that project to furthering the mission of the college in serving its students. (Though you could try).

There are actually two sections for goals in the program review forms. The first asks you to address goals established in
your previous program review (usually from three years prior). In this section, you identify whether the goal was
completed or if it was revised. If circumstances or priorities changed and the goal was abandoned, you can use this
section to say so. If a goal was completed or abandoned, say that here and when it’s time for your next program review,
three years from now, you can leave it off your forms. If the goal is not yet completed and is ongoing, you can use this
section to explain what has happened, any changes to the goal, and it should continue to be reported on again in three
years.

The second section is to address new goals. These are those not mentioned in your previous program review.

How many goals should you have in your program review? As many as you need. From your previous program review,
all goals that were not fully completed should carry over. For new goals, you should create as many as you have projects
you’d like to accomplish in the next few years. Programs vary tremendously in size and complexity. Rarely do we see
fewer than two and some have a dozen or more. You should include all of the significant things you are planning that
will affect your ability to further the mission of your program and the college.

Staffing

You've assessed your program and established some goals. Now, it’s time to ask for stuff, right? Yes, the rest of the
program review is resource requests and we start with staffing.

First, we start with outlining current staffing, both full and part time. Simply list the number of full and part-time faculty,
management, and classified staff serving your program. Then, you request any new positions, if any.

While it is useful to note whether a requested position is new or replacement, that is not a primary factor in determining
whether a position is likely to be funded. The needs of the college change over time and a new position may sometimes
take precedence over replacing a recently departed colleague, even if both are very much needed.

If you request multiple new positions, please place them in the order your program would give them. That does not
mean that the positions will be hired in that order, but you should make your preferences known.
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For every position requested, a justification should be provided. Nothing here should be new or surprising. Your
justification should stem from the analysis and findings you have already conducted into your program, the outcomes
assessments conducted and program changes they suggest, the review of data, and the compilation of your program
strengths and areas for potential improvement. With all of these, you have established goals for your program. Your
overarching goal—and our primary goal in all we do—is to improve student success and equity. Your resource requests,
including staffing, should reflect how the request will help your program, and the college, improve its focus on student
success.

Beyond that, your justification need not be long. Use this space to remind us of the assessment information and data
that suggest a need for the new position and the consequences to the college if the position request is not filled.

Resource Requests

Our rubric simply calls the next section “resource requests,” but it is really three sections in a similar format. These
three sections are for technology, facilities, and safety/security. In these sections, you simply identify your need, along
with a brief justification. Of course, like all other resource requests, your needs should be dictated by the evidence
established in your previous analyses as to what is needed to improve success and equity for students.

It is not necessary here to research the costs of each of your requests or to include the costs of these requests in your
budget request (the following section of the document). These will be compiled by the budget committee and the
departments with the expertise in the area will provide information on the cost of each request so that they can be
prioritized by budget committee in the annual budget development process.

Budget Request

The last section of the forms is your budget request. This is where you ask for the amount of money you expect your
program will need annually over the next three years. You list the amounts in your current budget for each section, and
also any changes (increase or decrease), along with a revised total. Any budget changes should have a justification
included. As with previous sections, your budget requests should be based on the mission and needs of the program
and the how your program will improve student success and equity.

There are a number of caveats and clarifications that are important for this section. First, you should complete a budget
request for your program even if it is entirely paid from categorical funding, not dependent on the usual college budget
process. This is to ensure that the college is informed about how we spend our resources and what we spend it on,
regardless of the source.

But, there are a number of things that do not need to be included here. Because staffing has already been covered in a
previous section, you can leave that out of your budget request. An exception is funding for student workers. Similarly,
the technology, facilities, and safety/security items requested in the previous section need not be repeated here.

This allows you to focus your budget needs on the items that are specific to your program: supplies, travel, and similar
expenses.
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Common Errors and Pitfalls

As the college now has been through several cycles of increasingly successful program review, we have had a chance to
see certain patterns emerge. The Strategic Planning Committee evaluates each document according to our rubric and
sends them back to the programs for corrections when they fail to meet standards. You can save yourself a great deal of
time if you read this next section and avoid these common errors and pitfalls when writing your program review.

Using old forms. You don’t want to start from scratch and that’s understandable. But one mistake we sometimes see is
a program starting with their most recent program review, usually from three years prior, and simply updating that
document. The problem with this approach is that the forms are often updated. The changes are sometimes minor, but
they can affect the way you approach the work of writing. And sometimes, the college updates the expectations for
what we would like to see between your program review cycle. Always get the most recent forms from the web site.
You can still copy and paste items from your previous document if you are sure they are still current. Doing so while
checking each one will help to ensure that your document is as current as possible.

Misunderstanding assessment. Every program at PC should have gone through multiple cycles of assessment and
program improvement by now and we are definitely seeing improvement through each cycle in this area. But, some
programs still mix up the concept of establishing outcomes and setting goals and some have an incomplete
understanding of the assessment process, how to document dialogue, and how to show that you are using assessment
to improve your program. You can refer to the rubric to understand what we look for here, but also understand that
you can consult with the Outcomes Committee about this process. You should have a representative on that
committee, or, if you prefer, you can contact the committee chair for advice on establishing student learning and/or
service area outcomes, assessing them, documenting the results of those assessments and program dialogue about
those results, and making changes to your program based on serious assessment.

Confusing goals and resource requests. Many times, we have seen goals written as something like “Hire a new...” Your
goals should be based on the documentation you have already completed about your outcomes and the areas in which
your program needs to improve. Your goals should be self-reflective about how your program can improve in its mission
to serve Porterville College students. Resource requests, like additional staffing, or funding, may be necessary to
achieve your goals, but they are not goals in themselves. A goal might be that you wish to expand program offerings in a
certain area of need. Additional staffing or funding necessary to achieve that goal should be made in the staffing or
budget areas of the document. They are not goals.

Not consulting the rubric. Before completing your program review, always consult the rubric so that you know what the
college’s expectations are regarding the document and documentation. Occasionally, we see completed reviews in
which programs misunderstood the purpose of certain sections or thought they did not apply to their particular
programs. The rubric (and now, this document) should help.

Using program review to air grievances. It is likely frustrating, for example, to request certain resources in your
program review, sometimes multiple times, but not have those prioritized by the college in the budget process. But, be
careful not to use your program review as a way to air grievances, past or present. These are public documents,
displayed on the college web site, and as such are available to students and the community. Keep the tone of your
writing civil and avoid language like “we’ve asked for this every year, but we never get it!” Also, beware of using
language like “we need to do this to be in compliance with...” unless you are certain of the accuracy of the claims.

Not integrating all sections of the document. As the guide above should make clear, the various sections of your
program review document are not separate and distinct, but combine to make an integrated whole. You should never
have goals or resource requests that come out of nowhere, nor should we see items discussed in areas for improvement
that do not lead to any plan of action or goal-setting. Each part of the document should connect with all others to
support the mission of the college and of the program.
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